
 

 

Curriculum Overview Document  
English 

 
Our whole School curriculum intent believes: 
 
Our aim at Hadley Learning Community is to provide an excellent education for all our students; an education which brings out the best in all of them and 
prepares them for success in life. 
 
Our curriculum is designed to provide children with the core knowledge they need for success in education and later life, to maximise their cognitive 
development, to develop the whole person and the talents of the individual and to allow all children to become active and economically self-sufficient 
citizens. By drawing on the best that’s been thought, said and done in each subject, alongside the promotion of our local environment, we hope that our 
curriculum at Hadley Learning Community enables children to appreciate and participate in the full richness of the human experience. Subjects work 
together to identify knowledge, thematic and skills-based links between their disciplines and exploiting those through careful joint planning will enable 
students to make connections that will help them to understand the world around them and their place in it. 
 
Within that framework, each subject must consider our core values and as a result needs to embed activities that promote our community alongside our 5 
key words: Belong, Respect, Inspire, Succeed and Enjoy 
 

Our intention for our curriculum is: 
 
The study of English is a journey. It is a journey that begins with our first babblings as infants, where we learn our first words, and continues until we utter 
our last words. It is a journey that, when we are guided in the right direction, can enable us to become anything that we want ourselves to be. It is precisely 
this idea, of shaping who we can be, that underpins everything that we do in English at Hadley Learning Community and shapes the values that our staff and 
students embody at every level.  

The study of English is integral in developing our ability to communicate with and interpret the world around us, both in a literal and figurative way. It allows 
us to share our ideas, shape our judgements and broaden our horizons. The reason that we study English is simple but this should not undermine the 
complexity of the discipline and that is why every student who studies English at Hadley Learning Community should feel challenged with every piece of 
work that they do. To be challenged is to push ourselves to be the best that we can be; this concept acts as the foundation of learning for all of our staff and 
students and can be found at the heart of our curriculum for every year group.  

From there, our curriculum has been built on the philosophy of the learning journey, which considers where students are before they arrive, where they will 
want to be when they leave and who they will become whilst they are with us. We will ensure that students not only accrue the knowledge and skills that 
they need to succeed on this journey but also feel encouraged to explore their own relationship with language, literature, and the world around them.  
We have designed our curriculum so that students revisit core skills in the same term in every year: our Autumn units focus on fiction reading and 



imaginative writing, our Spring units are based around non-fiction reading and writing, and our Summer units are focused on exploring drama and spoken 
language. Our 17 core skills are split across reading, writing and speaking and listening and are mapped so that each skill is practiced and developed every 
year from year seven to year eleven.  

Linking our curriculum intention to our local community: 
 
The curriculum, through enrichment during the school day and within enrichment opportunities, will maximise the use of the local area. We will link our 
curriculum to the following: 

• War memorials in Hadley  

• Dickens on film and links to Shrewsbury 

• Wilfred Owen’s connections to Shropshire  

• Larkin’s Wellington 

• Shakespeare’s Stratford 

• Regional Speak Out competitions 

• Local theatre visits. 

 

Implementation  
Lessons are engaging because they are rigorous. Students want to succeed, and, through hard work and achievement, they want to learn more. Every one 
of our lessons is shaped around a ‘Big Question’, which we find provides the students with a tangible focus for the content within the lesson but also allows 
them to revise and revisit with more confidence. These ‘Big Questions’ ensure consistency across the department, whilst also allowing our staff to explore 
the many avenues that make the study of English so subjective and so beautiful. Modelling is a key aspect of teaching in English; through regular feedback 
and guided practice students master key concepts, places and processes. Teachers explicitly teach students how to learn and revise so that they can be 
successful in regular knowledge and vocabulary tests. This helps to ensure long-term retention of core principles from KS3 through to KS4 and beyond. 
Extended writing opportunities at KS3 and 4 provide students with real world contexts to apply their knowledge. Key concepts are revisited over key stages 
as well as between lessons to practice retrieval and recall. Each of our KS3 units is split into the study of a ‘core text’ and a ‘wider study’ whereby students 
complete a close reading of a series of set texts whilst being able to explore a broad range of linked ideas and applying elements of both to find their own 
voices in their writing. The ‘core text’ and ‘wider study’ units run in parallel with one another at KS3, which mirrors how our English Language and English 
Literature units run in parallel with each other in KS4. Core texts are chosen to ensure that every student has a full and comprehensive appreciation of their 
own literary heritage and are able to articulate and convey their own interpretations of what they’re studying and how this applies to their understanding of 
their own world.  
 

 

Year 7 Curriculum implementation 



Where do we belong?  
Our year seven curriculum provision is shaped around the question of where students belong. Students study literature that allows them to discover who they are, learn 
about other cultures to establish that they are not alone, and learn more about the way language shapes the world around them. We appreciate that beginning secondary 
school is a momentous moment for our pupils and we hope to use this opportunity for a ‘fresh start’ to allow students to explore texts and concepts that they can both 
relate to but also learn more about who they are and where they belong too.   
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New Beginnings: 

We appreciate that the beginning of year seven reflects an 

incredibly exciting, and somewhat daunting, new beginning for 

our pupils. Our opening unit, therefore, is an opportunity to 

provide challenge but also familiarity for our students. Students 

are introduced to Dickens’ eponymous hero ‘Oliver Twist’ as we 

follow his incredibly journey from the Workhouse to London. 

The choice of text allows our students to follow an empathetic 

and heroic character as he embarks on a series of ‘new 

beginnings’ whilst also introducing many of the key archetypes 

of literature, which are explored in more depth in the wider 

study. The wider study also allows students to begin exploring 

their own stories and how language and literature reflects the 

world around you.  

Traditions and Cultures: 

Our transition into the Spring term marks a 

shift from studying one particular voice and 

beginning to find our own to the study of the 

many voices that make, and have made, up 

the world that we live it. We want all of 

students to embrace and appreciate the 

beauty of multi-culturalism and recognise how 

literature has so often given a voice to the 

voiceless. This unit explores big issues and big 

voices that have shaped our world and allows 

students to recognise the power of language, 

both in terms of rhetoric and poetry. Students 

will learn that they are not alone.  

Planet Earth:  

Our final unit in year seven draws to a close the 

overarching question of ‘Where do we belong?’  by 

allowing students to study the world around them, 

and not just the people that inhabit it. We introduce 

students to the power and mystery of nature and how 

it is has inspired writing for centuries: from the 

ancient Greeks through the Romantics to the present 

day. Our core text study of ‘A Midsummer Night’s 

Dream’ explores how Shakespeare subverts the 

natural order to create chaos and comedy. The wider 

study encourages students to find their own voices 

about topics that are affecting the world around them 

today, culminating in the delivery of an impassioned 

speech on global issues.  

 

Year 8 Curriculum implementation 
 

Into the Unknown   
 



Having settled into their study of English in year seven with units that encourage the exploration of the familiar, we subvert our studies in the second year to allow 
students to realise the true power of literature and language as forms of escapism. We study texts and concepts that bring students out of their comfort zones and allow 
them to re-evaluate the way in which they perceive the world around them, just like how some of the best writers have. Building upon the security of year seven, 
students are now encouraged to venture into unchartered waters with a year of study that broadens their horizons, challenges their perceptions, and allows them to view 
the world around them in a very different way. 
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Dystopia 
 
The year opens with the study of dystopian fiction, 
where students study unfamiliar worlds and 
experiences before being encouraged to draw 
parallels with what they already know and examine 
how dystopian fiction can be used to reflect societal 
concerns and fears. Students will begin to write with 
more maturity as they experiment with and distort 
the features of language that they had become 
familiar with in year seven, creating powerful 
narratives and adopting the mirroring the writing style 
of some of literature’s greats. The core text study of 
‘Lord of the Flies’ allows students the opportunity to 
study one of the most iconic pieces of dystopian 
literature whilst engaging with empathetic characters 
and examining their own morals and values.  

Adventure and Discovery 
 
Having studied a fictional account of an adventure into 
the wilderness during the Autumn term, students turn 
their attention to the real-life adventures of Joe Simpson 
and his disastrous climb in the Peruvian Andes in 
‘Touching the Void’. Students are encouraged to explore 
how their own non-fiction writing can be just as impactful 
and interesting as the fiction that they produce. The 
wider study unit is designed to really draw out the 
students’ own non-fiction writing skills, allowing them to 
create empowered pieces of writing about their own 
adventures; this, twinned with the additional study of 
travel writing excerpts from some of the most exotic and 
interesting locations on earth should inspire our own 
intrepid explorers.  

Gothic  
 
The culmination of this year’s ‘leap into the 
unknown’ is a unit that explores how the features of 
Romanticism were taken to their extreme to create a 
genre of fiction whose legacy has been celebrated 
ever since. Students will study a dramatic adaptation 
of Shelley’s ‘Frankenstein’ as part of their core text 
work which encompasses both dramatic and spoken 
language features to allow students the opportunity 
to explore and perform some of the texts most 
iconic scenes whilst still probing and analysing the 
characters and writer’s methods. The wider study 
aspect of this unit is a study of various Gothic texts, 
from the macabre to the mysterious, where students 
really sink their teeth into the close analysis of 
specific extracts.  

 

Year 9 Curriculum implementation 
Fighting for Freedom 
 
Our final year of KS3 study sees our year nines apply everything that they’ve learned up until now to explore units that touch on some of the biggest conflicts and 
struggles from the 19th, 20th, and 21st centuries. We believe that our students are developing the maturity to discuss big issues that are still incredibly pertinent to life 



today and we intend to use the prism of great literature and powerful rhetoric to do this. By focusing on the study of those who have used their voices to fight for 
freedom, against persecution, or for what they believe in, students can truly and maturely appreciate the power of language (both their own and that of others). 
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Prejudice and Discrimination: 
 
Students will begin year nine with the study of 
Steinbeck’s ‘Of Mice and Men’ as their core text. The 
current political climate means that this seminal piece of 
literature is just as relevant now as when it was written. 
The novel allows students to explore discrimination and 
prejudice, in many forms, whilst following empathetic 
characters and their struggles. Students can take what 
they’ve read and apply it in their own writing to create 
characters with more nuance and craft, characters who 
we believe in. The wider study begins to intersperse more 
powerful rhetoric alongside the creative writing features 
that students have been developing since their arrival 
with us in year seven. Students gain a deeper 
appreciation for the injustices of life and write from a 
different perspective 

War:  
 
The Spring unit of study allows students to 
explore the catastrophic effects of when 
prejudice and discrimination go unchecked. The 
of study on war is primarily based upon a study of 
Anne Frank’s diary as a non-fiction source. The 
diary itself is so different to the texts that the 
students will have studied previously but 
perfectly reflects the importance and the power 
that everyone’s language can have. The critical 
themes of relationships and growing up mean 
that the text becomes so much more than simply 
a historical study. The wider study focuses on 
language, both in terms of rhetoric and poetry, is 
used to convey emotions of despair and hope in 
the darkest of times.  

Crime and Conflict:  
 
Our final unit of study in KS3 explores a series of modern 
conflicts and how they are presented in a 21st century 
world, alongside an examination of one of the most 
significant conflict into the entirety of literature: The 
Montagues vs. The Capulets. The study of Shakespeare’s 
Romeo and Juliet begins to mirror the true rigors of GCSE 
study as students approach key extracts with a much 
more forensic appreciation for the intricacies of 
Shakespeare’s language and dramatic choices. Alongside 
this, the wider study allows to students to appreciate 
that the conflicts of Shakespeare’s eponymous characters 
are not dissimilar to the conflicts in a 21st century world 
as they find translate their ideas about modern societal 
issues into powerful speeches. Further to this, students 
examine and explore how modern conflicts are reported 
so that they can decipher fact from fiction in an era of 
‘fake news’. 

 

Year 10 Curriculum implementation 
Our KS4 curriculum has been mapped to develop the skills that were so integral to our KS3 curriculum provision. Eduqas English Literature and Eduqas English Language 
are taught concurrently in each term in their own discrete units so that students have four language and four literature lessons per fortnight. The units and the order in 
which they are taught mirror the primary focus of the KS3 units so that students can approach more challenging GCSE material with the confidence of continuity. Students 
study two of their three core literature texts, as well as their literature anthology of poetry, whilst also completing introductory units to English Language Component 
One, Two and Three.  
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English Language 
20th Century Fiction and Narrative Writing 
 
In the KS3 Autumn term units, students have studied 
creative prose writing and their introduction to English 
Language Component 1 in this term allows the students 
to use what they’ve previously done to examine a range 
of short fiction extracts with confidence; we particularly 
focus our attention on the key skills of retrieval and 
analysis of writers’ methods here. Likewise, the students 
will need to complete their own short narratives by 
creating authentic characters, settings and plots, all of 
which will familiar from previous study. The familiarity 
with this style of writing will allow students to improve 
their writing through manipulating more sophisticated 
features.  
 
Assessment: AO1/ AO2 questions and short narrative.  

English Language 
19th and 21st Century Non-Fiction and Transactional 
Writing 
 
Our second KS4 unit continues with the ongoing 
pattern of examining non-fiction texts that begun in 
KS3. We adapt and build upon the same core skills of 
reading and writing but with a more analytical focus, 
whereby our analysis is condensed and tightened in 
a strive for a combination of breadth with precision. 
The writing aspect of this unit should also be no 
surprise to our year ten students, who should be 
well rehearsed in creating compelling pieces of non-
fiction writing. In this particular unit of study, we 
examine how great writing can be adapted to suit a 
range of audiences, purposes and formats.  
 
Assessment: AO1 / AO2 / AO3 questions and one 
transactional writing piece.    

English Language 
Transactional Writing and Spoken Language 
 
Our first year of GCSE English Language study 
concludes with every student completing a powerful 
piece of spoken language work, whereby they deliver 
a presentation on a topic that means a lot to them. 
We spend a lot of time preparing students for the 
speeches by examining powerful rhetoric and the 
work of former students who have found great 
success in national speaking and listening 
competitions. We aim to replicate a competitive 
format that celebrates some of our best speakers, 
who have the opportunity to deliver their 
presentations to their peers and in regional and 
national competitions.  
 
Assessment: Component 3 P/M/D 

English Literature 
Poetry Anthology 
 
The decision to begin with the study of the poetry 
anthology as the first English Literature unit will allow 
students to develop the analytical style that is necessary 
for success at GCSE with comparatively shorter texts. The 
range of poetry that will be covered, and the features 
and techniques that are being analysed, perfectly 
complement the creative prose being studied 
concurrently in the study of English Language.  

English Literature 
An Inspector Calls 
 
In every Spring term so far, students have looked at 
powerful pieces of writing that send pertinent 
messages that still resonate today. Although the text 
that our students study here is a drama text, the 
message that led to its conception is as powerful as 
any of the speeches that we have studied so far. 
Students will begin to develop their extended 

English Literature 
Macbeth 
 
Building upon the foundations of studying 
Shakespeare and drama texts in previous Summer 
terms, as well as the analysing the dramatic form in 
the previous term, students complete their first year 
of GCSE study with an examination of their second 
core text: Macbeth. One of Shakespeare’s most iconic 
plays, Macbeth’s relevance still resonates today as the 



 
Assessment: 15 mark Anthology question 

literature analysis through the study of Priestley’s 
‘An Inspector Calls’  
 
Assessment: 40 mark AIC essay  

eponymous ‘hero’ wrestles with his ambition, guilt, 
pride and love.  
 
Assessment: Literature C1 paper.    

 

Year 11 Curriculum implementation 
 

As the students enter their final year, our curriculum builds to the most challenging and rewarding aspect. We study our final core text for literature, whilst continually 
revisiting and revising the core content from the year before. We trust that the analytical skills that students have developed since year seven will mean that they can 
confidently apply their analysis to all of their texts, focusing their revision on the core knowledge needed. In terms of English Language, we have found that repetitive 
analysis practise, with a broad variety of different texts, allows students to find success and build confidence when approaching unseen material. Year 11 students are 
also expected to continually revisit and revise the topics that they covered in Y10 as part of an ongoing intervention and revision schedule.  Our mock examinations 
(November and February) also provide crucial opportunities for feedback and reflection and may alter the direction of the students’ revision and intervention, depending 
upon their areas of strength and development.  
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English Language  
20th Century Fiction Reading and Narrative Writing 
 
Our penultimate English Language unit revisits the content and 
analytical style that was introduced in Y10 but focuses much more 
on the evaluation of a writer’s method and the independent 
application of the reading skills. This way, students can approach a 
range of unseen texts with more confidence, whilst applying an 
analytical method that they are now well practised with. In terms 
of their writing, students will have more of an opportunity to use 
the modelled examples from last year to create their own original 
narratives.  
 
Assessment: Language C1 paper 

English Language 
19th and 21st Century Non-Fiction and Transactional 
Writing 
 
Our final unit of study for English Language wraps up 
their prior learning, again through repetitive and 
independent application of their analytical and 
evaluative framework to a wide variety of unseen 
source material. There is a greater strive for 
independence when producing pieces of writing at 
this stage, as we encourage students to adapt their 
rhetoric so that they are writing with flair, originality 
and perception.  
 

Structured Revision based on whole course 
therapy data 
 
Additional English Language Assessment: C1 
and C2 paper.  



Assessment: Language C2 paper  

English Literature 
A Christmas Carol 
 
Students begin their year eleven Literature study by analysing their 
third and final core text: Dickens’ ‘A Christmas Carol’. This seminal 
work of fiction will bring together the analysis of works of fiction 
that they have previously completed whilst applying the analytical 
skills and practising with the essay frameworks that they were 
introduced to in the previous year. The study of Dickens in both 
the Autumn term of both year seven and year eleven provides our 
students with a tangible opportunity to reflect on just how far they 
have progressed.  
 
Assessment: Literature C2 paper 
 

English Literature 
Poetry  
 
Having studied all of their core texts, students will 
spend some time revisiting the poems that they 
studied as part of their anthology unit of work in 
year ten. The sheer quantity of poems that the 
students need to engage with means that this is the 
perfect time to revisit and target any gaps in their 
knowledge at this stage. The mock examinations will 
also provide us with an opportunity to target other 
aspects of our literature course that students may 
need to revisit or revise, allowing for a more 
bespoke set of interventions as the examinations 
draw nearer.  
 
Assessment: Literature C1 paper  
 

Impact of our curriculum: 

At Hadley Learning Community, we want to empower our students through their study of English. Every member of our department firmly believes that the key to 
unlocking the potential for each child is through improving their capacity to comprehend, analyse, and manipulate language in all of its forms.  Progress in our department 
is not simply measured through summative figures; it is measured through the pupil who just can’t help but turn over just one more page; it is measured by the class who 
sit patiently through the bell to hear the end of Macbeth’s soliloquy; it is measured through the number of times a pen is written dry. As romantic of a notion as this may 
be, we firmly believe, as a department that the study of English should not be limited to three literature texts, one piece of creative writing and three A4 sized sources in a 
terminal exam. English is about more than that and we aim to immerse our students in as much of it as we can during their time here.  
 
We strive to ensure that our pupils are masters of their discipline: avid readers, passionate writers, confident orators. Moreover, we strive to ensure that every 
opportunity is afforded for our students to become all three. Every lesson across our department should offer plentiful opportunities for the reading, writing, and 
discussion. Every lesson across our department is delivered by a teacher with a passion for English, a teacher who wants to go above and beyond any exam specification, a 
teacher who isn’t an expert on everything ever written but a teacher who won’t stop pushing themselves and their classes until they are.  
 



Our staff are an invaluable asset who, through scheduled and meticulous co-planning sessions for both KS3 and KS4, ensure that all of our students are provided with a 
broad and balanced English education. We ensure that all of the delivery of new content is interspersed with revision and consolidation activities to ensure that our 
students are regularly reminded of previous learning. Solid foundations of understanding, especially in terms of the construction of writing, underpin our entire 
curriculum. We want our students to master the rules of grammar, not until they can get them right but until it is impossible for them to get them wrong. Hence, in KS3, 
all of our units work are supplemented by consistent grammar teaching across the department. Likewise, centralised vocabulary work is compulsory for all of KS3, which 
has the dual benefit of widening the students’ vocabulary (especially in terms of tier two lexis) and adding an element of competition and celebration. 
 
Across both key stages, the standardisation and centralisation of assessments further enhances the way in which we quantifiably measure our students’ progress from 
term to term; this is complemented by our own staff CPD and the quality of our internal and external moderation procedures. We pride ourselves on the autonomy that 
we afford staff with the delivery of content in so many other aspects of the curriculum. There is an inherent trust within our staff, borne out of a culture of collaboration 
and respect, which allows teachers to deliver content in a way that works best for the group of pupils in front of them; this has created a wonderful pedagogical culture 
whereby experienced and new staff embrace a range of different teaching styles. The reflective pedagogical climate that has been fostered has led to the successful 
trialling and implementation of refined essay frameworks for poetry analysis, the introduction of the ‘SQuID approach to analytical writing, and the ‘ABC’ approach to 
transactional writing, amongst other initiatives. The department also has a united understanding and appreciation for the importance of context when approaching 
reading and writing in English and we aim to ensure that every student’s understanding of key texts is underpinned by a secure appreciation for the contemporary context 
in which it was written; we all feel that this provides avenues for the deepest level of analysis and can help to alleviate part of the abstraction of language and literature 
for the pupils who need this.  
 
As every teacher should, we all understand the mantra that no two pupils are the same but we, likewise, subscribe to the notion that no pupil should be disadvantaged 
because of this. Hence, the unwavering high standards of presentation and behaviour we expect in every English lesson, regardless of the context of the work produced or 
the content of the lesson. High quality presentation is a non-negotiable aspect of all pupils’ work and is regularly scrutinised. In terms of additional scrutiny, our 
department operates a feedback policy that allows our staff to adapt their feedback to suit the needs of the students in front of them. Every student should have 
feedback on at least one extended piece of written work each half term; however, the presentation of this feedback will depend upon the needs of the individual pupil or 
class. We deem a crucial factor with feedback to be the time taken between the feedback and the subsequent action taken by the student; this has led to the promotion 
of instant verbal feedback and live marking across the department. Strategies such as ‘Whole-Class Feedback’ and instant ‘Re-teach’ activities following fortnightly quizzes 
all serve to deepen our department mantra that: ‘Any and all feedback should be purposeful, impactful, and allow the student to quickly and clearly understand what they 
need to do to progress further’.  
 
Ultimately, we know that we promote a challenging English curriculum at Hadley Learning Community. However, we are confident that the culture that we are 
embedding will allow our students to access a world that extends far beyond the borders of their postcode and their imaginations whilst also unlocking their own full 
potential by facilitating their love of language, literature, and learning. We want and will always want our students of English to be the best that they can be 
 
 



 

 

 


